Jack Thomson of Mitchell College in New South Wales shed some light on this problem for me when he described his difficulties in training teachers. Students, he said. when they go from one teacher preparation class to another, don't make distinctions among the very different theoretical assumptions of the methodologies they are being taught.
Jack, whose teaching and writing emphasizes student-centered, process-oriented approaches, tries to help his students recognize the very different models of learning in his approach and the behavioristic approach whiCh he believes still dominates teacher education in Australia.
The eclecticism of the schools, then, is in part a reflection and a continuation of what happens in teacher training programs.
As a parent volunteer in Michael's school I observed eclecticism in reading instruction. I was assigned two second grade girls--Jane and
Kate--to work with two days a week to help them with their reading. The principal gave me the materials to help them: a set of about 75 flash cards with the words they would be encountering in stories they would later read in class; a packet of "word parts" that the girls could use to help them learn to "blend sounds"; basal readers accompanied by workbookS that asked them to answer comprehension questions and construct words from word parts. Using these materials as a starting
point, I found Kate to be a quick study with the flash cards and Jane to be a dogged "sound-it-out" type. But neither of them read. I was given a free rein with my tutees, so needless to say, it wasn't long before was bringing in literature from home to share with them and they were writing their own stories.
On the bright side, the reading instruction with the nonremedial students included a highly active band of volunteer mothers who came into the school to listen to children read. On the mornings I worked I found there were usually two to three volunteers per room sitting in the hall each with one child. found Jones' description of literature teaching to be borne out in the experiences of our sixteen-year-old, Emily. Emily studied two novels in the last term of year ll--Henry James' Washington Square and Evelyn Waugh's The Loved One. There was no encouragement for her to explore her personal views or to relate to novels to her own experience or to develop individual interpretations of the novels' meanings. The approach was literary-critical with the novel treated as a "piece" to be analyzed. Her writing assignment for Washington Square was to discuss--agreeing or disagreeing and providing evidence--the view of some critic that the novel was about hidden violence. Moreover, the task was to be done on her own; none of it was to be edited by her English teacher to rewrite; none of it was to be responded to or edited by peers. Her writing was to be done in the isolation of her own room, with in-process response coming from only her family.
I visited five high school English classes where I also found teacher-centered approaches.
In one class where a teacher was using
The Loved One the students were having a bit of trouble understanding the satire. She told me that she had had to talk them through the novel, explaining the humor that wasn't coming through to them. In the class I visited she posed questions that they couldn't answer, so she answered them herself. In a seventh grade class. I observed a journal being used with Charlotte's Web, a practice I advocate in my courses at eMU as a means of giving kids an opportunity to think about what a piece means to them. to pose questions, to make their own connections. In this class, the children could not look in their books, could not talk to their neighbors, and were required to answer the three questions posed by the teacher. In another class I visited, the students were set to the task of working on their own writing while the teacher conferred with individuals. Unfortunately, those who were waiting for the teacher chatted (and shouted; Australian classrooms are noisy--typically, I'm told) about "this In' that" until she could get to them. 
